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ASSESSMENT 
 

 

 

COMMON ASSESSMENTS 
Outcome:  

 Participants Create Quality Assessment  

FORMATIVE ASSESSMENT 
Outcome: 

Participants Utilize Formative Assessment to Inform Instruction 

PVAAS TRAINING 
Outcome: 

Participants Understand, Interpret, and Use Growth Data to Plan for Instruction 

TEXT-DEPENDENT ANALYSIS  
Outcome: 

Participants Learn Strategies to Help Students Use Information from Reading Passages as 
Support for Conclusions and Arguments 

USING DATA TO INFORM INSTRUCTION 
Outcome: 

Participants Examine Best Practices in Using Assessment and  
Demographic Data to Inform Instruction 

WEBBôS DEPTH OF KNOWLEDGE (DOK)  
Outcome: 

Participants Analyze DOK to Increase Instructional Rigor   
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COMMON ASSESSMENTS 

Outcome:  
 Participants Create Quality Assessment Questions 

FOCUS Assessment AUDIENCE PK-12 Teachers  
 

 

The PA Core Standards foster in students the ability to solve 
problems, analyze text, synthesize information from multiple 
sources, compare and contrast viewpoints, and use evidence 
from text to support arguments and conclusions. Developing 
these skills, and preparing for their assessment, can be 
enhanced by a testing regimen that includes the use of 
common or ñlocalò assessments ð interim instruments created 
by teachers and administrators that measure short- and long-
term progress, allowing teachers to adjust instruction and 
inform students about their strengths and weaknesses at every 
step along the way.  

Key to the use of common assesssments is skill in writing reliable and valid test questions, also 
known as assessment items, that probe a range of abilities and require increasingly higher order 
thinking.Through an understanding of Norman Webbôs Depth of Knowledge (DOK) and the PA Core 
Standards, OnHand Schools delivers customized professional development to prepare teachers for 
writing high quality multiple-choice and constructed-response assessment items spanning Webbôs 
DOK paradigm that can be used to differentiate instructions, prepare students for interim or 
benchmark assessments, and provide students with practice in responding appropriately to the 
content and concepts tested by PDE.  

Participants engage in an interactive session that includes:  

V Measuring their own assessment items against strict criteria for validity and reliability  
V Working with peers to arrive at consensus about the appropriateness and quality of 

assessment items  

V Training in the use of the OnHand Schools EdInsight suite of data management tools, with a 
focus on the Assessment Builder  

V Exercises that focus on the underlying syntactic and grammatical conventions to which 
exemplary assessment items should adhere 

V Activities that provide skill in the construction of assessment blueprints that in turn guide the 
design and construction of common assessments 

Participants create:  

V Assessment items that require students to transfer their learning to new situations and 
problems through the use of higher-order cognitive skills 

V High-fidelity assessment items requiring critical abilities as they will be used in the real world, 
rather than through artificial proxies 

V Assessment items that are instructionally sensitive and educationally valuable 
V Valid, reliable, and fair assessment items that accurately evaluate studentsô abilities, 

appropriately assess the knowledge and skills they intend to measure, are free from bias, and 
are designed to reduce unnecessary obstacles to performance that could undermine validity 

V Assessment items that have positive consequences for the quality of instruction and the 
opportunities available for student learning 

Associated EdInsight System Tool: 

Assessment Builder   
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FORMATIVE ASSESSMENT 

Outcome: 
Participants Utilize Formative Assessment to Inform Instruction 

FOCUS Assessment AUDIENCE PK-12 Teachers 
 

  
 

The use of formative assessment is part of a powerful process for 
teachers and students to evaluate previous instruction and learning 
and plan for enhancements and interventions going forward. This 
process includes mechanisms for determining the extent of studentsô 
mastery of subject matter at regular intervals, identification of 
misconceptions about key terms and theories, and resources 
allowing teachers to pivot seamlessly to meet studentsô needs even 
as instruction unfolds. The Assessment Reform Group ð a 

consortium of scholars based in the United Kingdom dedicated to ensuring that assessment policy 
and practice are informed by research evidence ð indicates that such a process: 

V Is embedded in a view of the teaching and learning of which it is an essential part 
V Involves sharing learning goals with students 
V Aims to help students know and recognize the standards they are pursuing 

V Involves students in self-assessmentΟ 
V Provides feedback which leads to studentsô recognizing their next steps and how to take 

them 
V Is underpinned by confidence that every student can improve 
V Involves teachers and students reviewing and reflecting on assessment data 

OnHand Schools assists participants in understanding and implementing formative assessment that 
meets these criteria. Teachers discuss the research of Dylan Wiliam, John Hattie, and Robert 
Marzano about the most effective practices for students, depending on subject areas and grade 
levels. They also learn strategies for incorporating formative assessment practices into classroom 
instruction and receive initial training in the use of the OnHand Schools EdInsight suite of data 
management tools. 

Associated EdInsight System Tools: 

Assessment Builder 
Data Window 
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PVAAS TRAINING 

Outcome: 
Participants Understand, Interpret, and Use Growth Data to Plan for 

Instruction 

FOCUS Assessment AUDIENCE PK-12 Administrators & Data Teams 
 

  
 

William Sanders, one of the fathers of modern value-added 
assessment systems, has written that ña rigorous value-
added approach is the fairest, most objective way to hold 
districts and schools accountable.ò Yet even proponents of 
Pennsylvaniaôs Value-Added Assessment System ð 
PVAAS ð admit that understanding the concepts and 
procedures underlying the stateôs growth scores is 
challenging.  

OnHand Schools works with districts and schools to 
understand the theoretical and practical underpinnings of 

PVAAS, how to read and interpret PVAAS reports, the logic behind PVAAS calculations included in 
SPP reports, how to use summative school-level PVAAS data to make curricular and instructional 
adjustments, and how to use student projection data to implement classroom enhancements and 
interventions to ensure a yearôs worth of growth for all.    

This session begins with a plain-language explanation of why a schoolôs ñmaintaining its position in a 
distribution of scoresò indicates students made a yearôs worth of growth. OnHand Schools 
consultants also discuss the application of certain well established statistical procedures for 
predicting academic outcomes ð again in the language of educational professionals ð and review 
common concerns and misconceptions about value-added modeling, including why ethnicity, socio-
economic status, and special education identification are not related to the growth measure in 
Pennsylvania.   

Workshop participants then practice interpreting the most useful PVAAS reports. And since SPP 
reports have recently gained in importance within the context of the Educator Effectiveness process 
in Pennsylvania, special attention is given to interpreting the components of the School Performance 
Profile PVAAS components, including the derivation of scale scores and final scores.  

Finally, session participants practice generating their own PVAAS reports, using their own schoolôs 
data, and discuss their practical applications for curriculum reform, academic enhancements, and 
interventions designed to exceed growth projections when associated achievement levels are not 
high. Scatter plot reports are also covered in these sessions, providing administrators and teachers 
with the opportunity to contrast their districtsô achievement and growth outcomes with neighboring 
districts or with districts from across the state. These final steps are designed to lead to further 
analysis of growth and projection data after the session has ended and to the development of 
associated action plans for reform.  

Associated EdInsight System Tool: 

Data Window 

  



 

Page 5 of 32 

TEXT-DEPENDENT ANALYSIS  

Outcome: 
Participants Learn Strategies to Help Students Use Information from 

Reading Passages as Support for Conclusions and Arguments 

FOCUS Assessment AUDIENCE PK-12 Teachers 
 

  
 

The Pennsylvania Core Standards define text-dependent 
analysis, or ñclose reading,ò as drawing evidence from 
literary or informational texts to support analysis, reflection, 
and research. Beginning in 2015, PSSA questions began to 
move beyond general reading comprehension to requiring 
the use of text-dependent evidence. According to Student 
Achievement Partners, founded by four National Common 
Core State Standards lead writers 
(http://achievethecore.org/), good text-dependent analysis 
questions cause students to do at least one of the 
following: 

V Analyze paragraphs on a sentence-by-sentence basis, and sentences on a word-by-word 
basis, to determine the role played by individual paragraphs, sentences, phrases, or words 

V Investigate how meaning can be altered by changing key words and why an author may 
have chosen one word over another 

V Prove each argument in persuasive text, each idea in informational text, each key detail in 
literary text, and observe how these build to a whole 

V Examine how shifts in the direction of an argument or explanation are achieved and the 
impact of those shifts 

V Question why authors choose to begin and end when they do 
V Note and assess patterns of writing and what they achieve  
V Consider what the text leaves uncertain or unstated  

Participants learn how to: 

V Use the latest research about how the brain learns to read 

V Select challenging and appropriate text 
V Analyze the textôs content and language ahead of time 
V Anticipate potential challenges the text may present for certain students 
V Write text-dependent questions that engage students in interpretive tasks 
V Lead rich and rigorous conversations, through the use of text-dependent questions, that keep 
students engaged with the textôs deeper meaning 

V Ensure reading activities stay closely connected to the text 

V Implement TDA-specific formative assessments to gather feedback 

In this session, OHS consultants: 

V Visit Reading/ELA classrooms to demonstrate instructional practices 
V Revisit, review, and reflect on classroom demonstrations with teachers  
V Collaborate with teachers to implement the demonstrated practices 
V Observe classroom instruction to assess implementation of practices 
V Debrief observations and establish a protocol for continuing the TDA process 

  

http://achievethecore.org/
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USING DATA TO INFORM INSTRUCTION 

Outcome: 
Participants Examine Best Practices in Using Assessment and  

Demographic Data to Inform Instruction 

FOCUS Assessment AUDIENCE PK-12 Administrators & Data 
Teams 
 

   
 

A data-informed system refines curricula and 
instruction in light of trends in assessment outcomes 
and encourages staff in their own reflection. Thus, 
assessment and data-usage leadership includes the 
creation of greater knowledge and capacity to utilize 
large-scale assessments, teacher-made 
assessments, and surveys to determine levels of 
student learning. In her book The Evidence-Based 
School, Karen Hume identifies five practices that 
effective administrators put in place to ensure 
assessment and demographic data are utilized to 
inform instruction: 

V Enlisting the support of others by developing a team that will share leadership responsibilities  
V Bringing staff together in a thoughtful examination of the relevant data 
V Having processes in place that will engage teachers in collaborative inquiry 
V Ensuring that the review of data leads to changes in programming and processes 
V Using data to track progress toward achievement goals, with particular attention given to the 

most vulnerable students  

In this session, the OnHand Schools consultants operationalize these broad goals by modeling best 

practices in using data to inform instruction, beginning with the districtôs own data and reports.  

Workshop participants are selected in advance by district administrators, with an eye toward their 

assuming ongoing leadership roles and other responsibilities, including report generation and 

interacting with OHS technical staff to ensure the transmission of accurate data. Next, team members 

take up the question of which data are relevant in given situations. Participants discuss the distinction 

between ñtestingò (measuring student progress for accountability) and ñassessingò (measuring 

student progress to inform next steps) and are encouraged to make data reviews an integral 

component of strategic planning. OHS consultants demonstrate the generation of EdInsight reports 

critical for analyzing trends, including the PSSA Longitudinal By Subgroup Report, the Spotlight 

Report, the PSSA/Course Grade Comparison Report, the Keystone Tracking Report, and the PVAAS 

Performance Diagnostic Report. Finally, consultants guide participants in developing plans for their 

peers focusing on using data to inform instruction.         

Associated EdInsight System Tool: 

Data Window   
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WEBBôS DEPTH OF KNOWLEDGE (DOK)  

Outcome: 
Participants Analyze DOK to Increase Instructional Rigor 

FOCUS Assessment AUDIENCE PK-12 Teachers   
 

At the heart of twenty-first century teaching and learning is the 
need to increase the rigor in all classrooms for all students. 
With its emphasis on thought processes ð the ñhowò beyond 
the ñwhatò rooted in Benjamin Bloomôs taxonomy ð Norman 
Webb's Depth of Knowledge (DOK) paradigm facilitates 
development of local curricula and assessment regimes that 
promote classroom discourse aligned to the higher levels of 
cognitive demand reflected in the PA Core Standards. 

While Bloom's Taxonomy relies on the verb, Webb's DOK extends beyond the verb to what follows. 
ñCreate,ò for example, occupies a high rung on Bloomôs Taxonomy. However, asking students to 
ñcreateò a model of the human eye based on a textbook model requires little independent thinking 
and thus little or no transfer of knowledge. DOK challenges us to dig deeper. 

In this session, OHS consultants engage teachers in utilizing the DOK paradigm to analyze the 
cognitive demand and complexity ð the ñbrain sweatò ð in instructional activities and assessment 
tasks. They also discuss Webbôs criteria for such an analysis, leading to a working, results-oriented 
reassessment of local curricular alignment with the PA Core Standards and a re-evaluation of the 
formative assessments currently in place.   

Workshop participants also explore Karin Hessôs Cognitive Rigor Matrix, which applies Webbôs DOK 
levels ð Recall and Reproduction, Skills and Concepts, Strategic Thinking and Reasoning, and 
Extended Thinking ð to Bloomôs Cognitive Process Dimensions, with an emphasis on its use by 
classroom teachers and districts conducting alignment studies. In this way, participants are brought 
to understand the implications for DOK levels for assessment items, performance tasks, inquiry 
questions, eligible content, and standards. Finally, participants will be encouraged to lay plans for 
using Webbôs DOK as a rubric for constructing new quizzes and exams, developing discussion 
questions, and writing student learning outcomes tied to the PA Core Standards.  

Associated EdInsight System Tools: 

Assessment Builder 
Curriculum Manager   
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CURRICULUM 
 

 

 

 

 

 

 

 

 

 

 

 

CURRICULUM MAPPING 
Outcome: 

Participants Develop Curriculum Maps Aligned with State and National  Standards 

PA CORE STANDARDS IN ENGLISH/LANGUAGE ARTS 
Outcome: 

Participants Unpack the PA ELA Core Standards in Relationship to the Assessment Anchors 
and Eligible Content 

PA CORE STANDARDS IN MATHEMATICS 
Outcome: 

Participants Unpack the PA Mathematics Core Standards in Relationship to the Assessment 
Anchors and Eligible Content  
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CURRICULUM MAPPING 

Outcome: 
Participants Develop Curriculum Maps Aligned with State and National  

Standards 

FOCUS Curriculum AUDIENCE PK-12 Teachers 
 

  
 

OnHand Schools delivers customized consultation, coaching and 
teacher training to districts and schools in analyzing, organizing, 
developing, and writing fully articulated curriculum maps aligned with 
assessment and instruction, while supporting a standards-aligned, 
standards-based system. Mapping is an integral part of creating not 
only a standards-aligned but a standards-based system that connects 
curriculum, instruction, and assessment. 

Successful curriculum mapping requires a team of educators who can 
envision the end point of a course of study and then determine the 
most effective route to it. In support of this effort, OnHand Schools 
offers the Curriculum Manager as part of its suite of data management 
tools. An effective tool for writing and posting curriculum maps to 
ensure consistency across the district and accessibility by all district 

educators, the Curriculum Manager is a vehicle for clear communication about expectations, pacing, 
and articulation, analogous to developing a road map for a personal journey. It also encourages 
teachers and school leaders to have conversations within and across their schools, leading to a greater 
sense of collegiality. In addition, through clear delineation of the knowledge and skills students are 
expected to demonstrate at each grade level, and by tightly aligning those skills to each content area, 
mapping allows teachers to assess and plan for their roles in their studentsô educational careers.  

To provide a solid base and supportive jump-start for the curriculum mapping process, the English 
Language Arts and Mathematics Instructional Frameworks provided by PDE on its Standards Aligned 
System (SAS) website at www.pdesas.org are already downloaded into the OHS Curriculum Manager. 
Districts may choose to adopt and/or adapt the Frameworks in part or in their entirety. Districts may 
also choose to enter the mapping process at any instructional or grade level and in any subject area.   

During this training module, teachers practice in the use of the OHS EdInsight suite of tools, with a 
focus on the Curriculum Manager and Lesson Planner. They use this experience to examine the four 
components of curriculum maps ð Course, Units, Topics/Core Lessons, and Teacher Lesson Plans ð 
and discuss their interrelationships. Pairs or small groups of same grade level or content area teachers 
also collaborate to use the Backwards Design, Understanding by Design Process based on the work of 
Jay McTighe and Grant Wiggins to identify various aspects of their curriculum maps. They analyze the 
PA Core Standards and the National Common Core Standards to identify, organize, and describe units 
of study, and then determine the Big Ideas and Essential Questions for each unit and identify and 
define the academic vocabulary related to each unitôs content and concepts. Teachers also use Webbôs 
Depth of Knowledge to write rigorous, relevant and measureable student learning outcomes. Finally, 
they post their curriculum maps in the Curriculum Manager and gather feedback from other grade-level 
or content- area colleagues. Because curriculum maps provide a tool promoting teacher accountability 
and provide evidence of proficiency in the four domains of the Charlotte Danielson Framework for 
Professional Practice, it is important that administrators review the completed maps, provide feedback, 
and approve them prior to classroom implementation.  

Associated EdInsight System Tool: 

Curriculum Manager   

 

http://www.pdesas.org/
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PA CORE STANDARDS IN ENGLISH/LANGUAGE ARTS 

Outcome: 
Participants Unpack the PA ELA Core Standards in Relationship to the 

Assessment Anchors and Eligible Content 

FOCUS Curriculum AUDIENCE PK-12 Teachers & Administrators 
 

  
 

 The PA Core English/Language Arts Standards 
describe what students should know and be able to do 
utilizing the English language from pre-kindergarten 
through grade 12. They provide the targets for 
instruction and student learning essential for success 
in all academic areas, not just in language arts 

classrooms. And although the Standards are not a curriculum or a prescribed series of activities, 
school entities use them to develop a local school curriculum that meets local needs. Five Standards 
are designed to provide a PKï12 continuum to reflect the demands of a college- and career-ready 
graduate:  

V Standard 1: Foundational Skills begin at pre-kindergarten and focus on early childhood, with 
some Standards reflected through Grade 5. These foundational skills are a necessary and 
important component of an effective, comprehensive reading program designed to develop 
proficient readers with the capacity to comprehend text, both literary and informational, across 
disciplines.  

V Standard 2: Reading Informational Text enables students to read, understand, and respond to 
informational text.  

V Standard 3: Reading Literature enables students to read, understand, and respond to works 
of literature.  

V Standard 4: Writing develops the skills of informational, argumentative, and narrative writing, 
as well as the ability to engage in evidence-based analysis of text and research.  

V Standard 5: Speaking and Listening focuses students on communication skills that enable 
critical listening and effective presentation of ideas.  

To ensure alignment with the Standards, significant instructional shifts are necessary: 

V Balancing the reading of informational and literary texts so that students can access 
nonfiction and authentic texts, as well as literature 

V Focusing on close and careful reading of text so that students are learning from the text 
V Building a staircase of complexity such that each grade level requires a ñstepò of growth on 
the ñstaircase,ò so that students are college or career ready upon graduation from high 
school 

V Supporting writing from sources (that is, using evidence from text to inform or make an 
argument) so that students use evidence and respond to the ideas, events, facts, and 
arguments presented in the texts they read 

V Stressing an academically focused vocabulary so that students can access more complex 
texts  

OnHand Schools helps teachers unpack the ELA PA Core Standards and demonstrates their 
relationship to the PA Assessment Anchors and Eligible Content. Teachers analyze the Standards 
and recognize the one-to-one correspondence between them and student learning outcomes. 
Teachers also engage in hands-on activities that help them implement the Standards.   

Associated EdInsight System Tool: 

Curriculum Manager   
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PA CORE STANDARDS IN MATHEMATICS 

Outcome: 
Participants Unpack the PA Mathematics Core Standards in Relationship 

to the Assessment Anchors and Eligible Content 

FOCUS Curriculum AUDIENCE PK-12 Teachers & Administrators 
 

  
 

 The PK-12 PA Core Standards in Mathematics lay a 
foundation in whole numbers, addition, subtraction, 
multiplication, division, fractions, and decimals in the 
elementary grades. Taken together, these elements 
support a studentôs ability to learn and apply more 
demanding math concepts and procedures. The middle 

school and high school Standards call on students to practice applying mathematical ways of thinking 
to real-world issues and challenges, and they prepare students to think and reason mathematically. 
Additionally, they set a rigorous definition of college and career readiness by demanding that 
students develop a depth of understanding and the ability to apply mathematics to novel situations, 
as college students and employees regularly do. Although the Standards are not a curriculum or a 
prescribed series of activities, school entities use them to develop curricula that meet local needs. 
Four Standards for Mathematical Content each comprise a subset of areas, all of which are framed 
around the Standards for Mathematical Practice, which describe the habits of mind required to reach 
a level of mathematical proficiency: 

V Standard 1: Numbers and Operations  

ǒ Counting and Cardinality  

ǒ Numbers and Operations in Base Ten 

ǒ Numbers and Operations ð Fractions 

ǒ Ratios and Proportional Relationships  

ǒ The Number System  

ǒ Number and Quantity  

V Standard 2: Algebraic Concepts  

ǒ Operations and Algebraic Thinking  

ǒ Expressions & Equations  

ǒ Functions  

ǒ Algebra  

V Standard 3: Geometry  

ǒ Geometry  

V Standard 4: Measurement, Data, and Probability  

ǒ Measurement and Data  

ǒ Statistics and Probability 

OnHand Schools helps teachers unpack the PA Core Standards in Mathematics and demonstrates 
their relationship to the Assessment Anchors and Eligible Content. Teachers analyze the Standards 
and recognize the one-to-one correspondence between them and student learning outcomes. 
Teachers engage in hands-on activities that help them implement the Standards in teaching and 
learning. 

Associated EdInsight System Tool: 

Curriculum Manager   
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INSTRUCTION 

 

 

DIFFERENTIATED INSTRUCTION 
Outcome: 

Participants Develop Differentiated Instructional Strategies by Varying Content, Process, and 
Product 

INTEGRATING CRITICAL THINKING SKILLS WITH INSTRUCTIONAL STRATEGIES 
 TO IMPROVE STUDENT ACHIEVEMENT 

Outcome: 
Participants Use Higher-Level Thinking Skills to Write and Ask Thought-Provoking Discussion 

Questions and to develop Rigorous Student Learning Outcomes 

PA CORE STANDARDS IN ENGLISH/LANGUAGE ARTS 
Outcome: 

Participants Unpack the PA ELA Core Standards in Relationship to the Assessment Anchors 
and Eligible Content 

PA CORE STANDARDS IN MATHEMATICS 
Outcome: 

Participants Unpack the PA Mathematics Core Standards in Relationship to the Assessment 
Anchors and Eligible Content 
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INSTRUCTION 
Continued 

 
 PRACTICAL INSTRUCTIONAL STRATEGIES 

 BASED ON RESEARCH 
Outcome: 

Participants Observe Research-Based Instructional Strategies 

PROJECT-BASED LEARNING 
Outcome: 

Participants Plan Teaching and Learning Strategies that Engage Students in Authentic 
Experiences 

 

STANDARDS-ALIGNED SYSTEM  
Outcome: 

Participants Achieve Proficiency in Selecting and Applying SAS Resources  

STRENGTHENING CLASSROOM PRACTICE 
Outcome:  

Participants Design and Implement Research-Based Instructional Strategies 

TEXT-DEPENDENT ANALYSIS  
Outcome: 

Participants Learn Strategies to Help Students Use Information from Reading Passages as 
Support for Conclusions and Arguments 

WEBBôS DEPTH OF KNOWLEDGE (DOK)  
Outcome: 

Participants Analyze DOK to Increase Instructional Rigor 
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DIFFERENTIATED INSTRUCTION 

Outcome: 
Participants Develop Differentiated Instructional Strategies by Varying 

Content, Process, and Product 

FOCUS    Instruction AUDIENCE PK-12 Teachers 
 

  
 

Every teacher knows that providing equal education does not mean 
that all students receive the same instruction, materials, attention, 
enhancements, and accommodations; rather, it means that all 
students get what they need. At the same time, every teacher will 
acknowledge that is easy to say and hard to do.  

Differentiated instruction is the process of teaching and learning 
that begins with the premise that students are not alike. 
Ascertaining precisely how they are different from one another 
begins with gathering appropriate and germane data from multiple 
sources and methods of evaluation. Subsequently, based on their 
readiness, learning preferences, and interests, teachers vary their 
approaches and adjust curricula to provide students multiple paths 
to achieve the same goals or outcomes. This differentiation meets 

students where they are and maximizes their opportunities for success.  

Participants discuss the critical factors every classroom comprises:  

V Content requirements, in the form of PA Core Standards, that serve as destination points for 
students 

V Students who are ready for learning but who differ from one another developmentally and in 
terms of the skills and knowledge they have acquired  

They also discuss the scholarship that addresses bridging these factors through a continual reliance on 
assessment and other data to plot strategies, set benchmarks, and establish time lines for growth. 
Participants are encouraged to apply the six components of effective differentiated instruction in their 
own planning: 

V Preparation by clarifying the Standards, student learning outcomes and appropriate teaching 
and learning resources 

V Assessment of studentsô interests and needs 
V Differentiating instructional strategies based on studentsô learning profiles such as, but not 

limited to, styles, intelligences, and social and emotional factors 
V Differentiating for student interest to focus attention and increase motivation 
V Differentiating for student readiness by tiering instruction 
V Managing the differentiated classroom through effective organizational strategies 

Finally, participants learn to respond to studentsô needs by varying content, process, and product and 
by connecting the six components with the analysis of diagnostic, formative, and summative data. 
OnHand Schools consultants offer learning tips, tools, and techniques for customizing instructional 
delivery and guide participants in creating strategies for successful implementation in their own 
classrooms. 
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INTEGRATING CRITICAL THINKING SKILLS WITH 
INSTRUCTIONAL STRATEGIES 

 TO IMPROVE STUDENT ACHIEVEMENT 

Outcome: 
Participants Use Higher-Level Thinking Skills to Write and Ask Thought-

Provoking Discussion Questions and to develop Rigorous Student 
Learning Outcomes 

FOCUS Instruction AUDIENCE PK-12 Teachers   
 

Critical thinking is that mode of thinking ð about any subject, 
content, or problem ð in which the thinkers improve the quality 
of their thinking by skillfully analyzing, assessing, and 
reconstructing it. Critical thinking is self-directed, self-
disciplined, self-monitored, and self-corrective thinking. It 
presupposes assent to rigorous standards of excellence and 
mindful command of their use. It entails effective communication 
and problem-solving abilities, as well as a commitment to 
overcome our native egocentrism and sociocentrism. 

Critical thinking skills have relevance in a variety of teaching 
and learning situations. They can be related to Webbôs Depth of 

Knowledge and applied to the development of rigorous assessment items that teachers can use 
construct quizzes and exams. There are also applicable as a rubric for developing and posing 
discussion questions in the classroom to stimulate studentsô creative and higher order thinking. And 
critical thinking skills in conjunction with Webbôs Depth of Knowledge can be used by teachers to 
write rigorous student learning outcomes directly related to the Core Standards.  

This interactive, hands-on, minds-on, session focuses on the use of effective questioning to engage 
students in learning and to elicit in-depth thinking. Teachers examine and analyze the levels of 
Webbôs Depth of Knowledge and Bloomôs Revised Taxonomy to develop questions reflective of each 
that can be posed to students in particular content areas. Participants recognize the importance of 
using thought-provoking questions in driving and managing inquiry learning. They also learn to 
recognize, identify, and describe the nine research-based effective differentiated instruction practices 
based on the work of Robert Marzano (http://www.marzanoresearch.com/) and to develop at least 
one practical strategy for each of the practices that are applicable.  

 

 
  

http://www.marzanoresearch.com/
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PA CORE STANDARDS IN ENGLISH/LANGUAGE ARTS 

Outcome: 
Participants Unpack the PA ELA Core Standards in Relationship to the 

Assessment Anchors and Eligible Content 

FOCUS Curriculum AUDIENCE PK-12 Teachers & Administrators 
 

  
 

 The PA Core English/Language Arts Standards 
describe what students should know and be able to do 
utilizing the English language from pre-kindergarten 
through grade 12. They provide the targets for 
instruction and student learning essential for success 
in all academic areas, not just in language arts 

classrooms. And although the Standards are not a curriculum or a prescribed series of activities, 
school entities use them to develop a local school curriculum that meets local needs. Five Standards 
are designed to provide a PKï12 continuum to reflect the demands of a college- and career-ready 
graduate:  

V Standard 1: Foundational Skills begin at pre-kindergarten and focus on early childhood, with 
some Standards reflected through Grade 5. These foundational skills are a necessary and 
important component of an effective, comprehensive reading program designed to develop 
proficient readers with the capacity to comprehend text, both literary and informational, across 
disciplines.  

V Standard 2: Reading Informational Text enables students to read, understand, and respond to 
informational text.  

V Standard 3: Reading Literature enables students to read, understand, and respond to works 
of literature.  

V Standard 4: Writing develops the skills of informational, argumentative, and narrative writing, 
as well as the ability to engage in evidence-based analysis of text and research.  

V Standard 5: Speaking and Listening focuses students on communication skills that enable 
critical listening and effective presentation of ideas.  

To ensure alignment with the Standards, significant instructional shifts are necessary: 

V Balancing the reading of informational and literary texts so that students can access 
nonfiction and authentic texts, as well as literature 

V Focusing on close and careful reading of text so that students are learning from the text 
V Building a staircase of complexity such that each grade level requires a ñstepò of growth on 
the ñstaircase,ò so that students are college or career ready upon graduation from high 
school 

V Supporting writing from sources (that is, using evidence from text to inform or make an 
argument) so that students use evidence and respond to the ideas, events, facts, and 
arguments presented in the texts they read 

V Stressing an academically focused vocabulary so that students can access more complex 
texts  

OnHand Schools helps teachers unpack the ELA PA Core Standards and demonstrates their 
relationship to the PA Assessment Anchors and Eligible Content. Teachers analyze the Standards 
and recognize the one-to-one correspondence between them and student learning outcomes. 
Teachers also engage in hands-on activities that help them implement the Standards.   

 
Associated EdInsight System Tool: 

Curriculum Manager    
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PA CORE STANDARDS IN MATHEMATICS 

Outcome: 
Participants Unpack the PA Mathematics Core Standards in Relationship 

to the Assessment Anchors and Eligible Content 

FOCUS Curriculum AUDIENCE PK-12 Teachers & Administrators 
 

  
 

 The PK-12 PA Core Standards in Mathematics lay a 
foundation in whole numbers, addition, subtraction, 
multiplication, division, fractions, and decimals in the 
elementary grades. Taken together, these elements 
support a studentôs ability to learn and apply more 
demanding math concepts and procedures. The middle 

school and high school Standards call on students to practice applying mathematical ways of thinking 
to real-world issues and challenges, and they prepare students to think and reason mathematically. 
Additionally, they set a rigorous definition of college and career readiness by demanding that 
students develop a depth of understanding and the ability to apply mathematics to novel situations, 
as college students and employees regularly do. Although the Standards are not a curriculum or a 
prescribed series of activities, school entities use them to develop curricula that meet local needs. 
Four Standards for Mathematical Content each comprise a subset of areas, all of which are framed 
around the Standards for Mathematical Practice, which describe the habits of mind required to reach 
a level of mathematical proficiency: 

V Standard 1: Numbers and Operations  

ǒ Counting and Cardinality  

ǒ Numbers and Operations in Base Ten 

ǒ Numbers and Operations ð Fractions 

ǒ Ratios and Proportional Relationships  

ǒ The Number System  

ǒ Number and Quantity  

V Standard 2: Algebraic Concepts  

ǒ Operations and Algebraic Thinking  

ǒ Expressions & Equations  

ǒ Functions  

ǒ Algebra  

V Standard 3: Geometry  

ǒ Geometry  

V Standard 4: Measurement, Data, and Probability  

ǒ Measurement and Data  

ǒ Statistics and Probability 

OnHand Schools helps teachers unpack the PA Core Standards in Mathematics and demonstrates 
their relationship to the Assessment Anchors and Eligible Content. Teachers analyze the Standards 
and recognize the one-to-one correspondence between them and student learning outcomes. 
Teachers engage in hands-on activities that help them implement the Standards in teaching and 
learning. 

Associated EdInsight System Tool: 

Curriculum Manager   
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PRACTICAL INSTRUCTIONAL STRATEGIES 
 BASED ON RESEARCH 

Outcome: 
Participants Observe Research-Based Instructional Strategies in Literacy 

and Mathematics 

FOCUS Instruction AUDIENCE PK-5 Teachers 
 

  
 

Students typically are learning to read in the primary grades. When they 
enter third grade, they begin to read to learn. This is the time when we 
recognize that every teacher is a teacher of literacy. And while talented 
teachers have a profound effect on student achievement irrespective of 
approach, research indicates that high impact strategies in reading can 
make significant differences even among subject-area teachers.  

The PA Core ELA Standards are: 
 

V Foundational Skills 
V Reading and Informational text 
V Reading Literature 
V Writing 
V Speaking and Listening 

OHS consultants demonstrate research-based instructional strategies for applying these Standards 
through modeling and co-teaching and how highly effective literacy strategies can be used by all 
teachers across all content areas. Through an analysis of student achievement data, OHS will guide 
teachers in developing and applying proven strategies to address areas of weakness. Consultants 
are also available to model literacy strategies and help teachers implement them in their own 
classrooms.  

The PA Core Standards in Mathematics are: 

V Numbers and Operations 
V Algebraic Concepts 
V Geometry 
V Measurement, Data, and Probability 

The PA Mathematical Practice Standards are: 

V Make sense of problems and persevere in solving them 
V Reason abstractly and quantitatively 
V Construct viable arguments and critique the reasoning of others 
V Model with mathematics 
V Use appropriate tools strategically 
V Attend to precision 
V Look for and make use of structure 
V Look for and make sense of regularity in repeated reasoning 

OnHand Schools demonstrates research-based instructional strategies for applying these Standards 
through modeling and co-teaching. Teachers learn alternative practices that enable students to 
develop a deep understanding of mathematical concepts, be fluent in mathematical procedures, and 
be able to problem solve and reason mathematically.   
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PROJECT-BASED LEARNING 

 
Outcome: 

Participants Plan Teaching and Learning Strategies that Engage Students 
in Authentic Experiences 

 

FOCUS Instruction AUDIENCE PK-12 Teachers 
 

  
 

Project Based Learning (PBL) is a transformative teaching 
method for engaging students in meaningful learning and 
developing the 21st century competencies of critical thinking, 
problem solving, collaboration, creativity, and communication. 
PBL promotes studentsô knowledge and skills by encouraging 
them to work for an extended period of time to investigate and 
respond to a complex question, problem, or challenge.  

The experience of thousands of teachers across all grade levels 
and subject areas, backed by research, confirms that PBL is an 
effective and enjoyable way to learn and to develop deeper 
learning competencies required for success in college, career, 
and civic life. In PBL, students are active, not passive; a project 
engages their hearts and minds and provides real-world 

relevance for learning. After completing a project, students remember what they learn and retain it 
longer than is often the case with traditional instruction. Because of this, students who gain content 
knowledge with PBL are better able to apply what they know and can do to new situations. 

In this session, participants engage in hands-on activities to learn the PBL process and to develop 
plans to create standards-aligned, project-based learning modules within the core curriculum and to 
embed components of PBL into their daily instructional practices. OnHand Schools consultants will 
also review the scholarship about the contribution of PBL to fostering clear linkages between PK-12 
schooling and the demands and conditions of the 21st century workplace. They will also review 
research-based evidence drawn from work by the Buck Institute for Education (http://bie.org/) linking 
PBL to building responsibility and confidence, growth in problem solving, and inculcation of 
collaboration, communication, and creativity. Finally, OHS consultants will work with participants to 
develop their own rubrics for evaluating PBL in line with the PA Core Standards in all subject areas, 
in a variety of settings, and across all grades.  

 
Associated EdInsight System Tool: 

Curriculum Manager   

 

  

http://bie.org/
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STANDARDS-ALIGNED SYSTEM  

Outcome: 
Participants Achieve Proficiency in Selecting and Applying SAS 

Resources  

FOCUS Instruction AUDIENCE 6-12  Administrators & Teachers 

 

  

 

The Pennsylvania Department of Educationôs Standards Aligned System 

(SAS) is a comprehensive, researched-based resource to improve 

student achievement. SAS identifies six elements that impact student 

achievement: Standards, Assessments, Curriculum Framework, 

Instruction, Materials and Resources, and Safe and Supportive Schools. 

Schools and educators across Pennsylvania are supported in their efforts 

to implement SAS by the development of a state-of-the-art portal which 

has been designed to organize and deliver educational content carefully 

aligned to the PA Academic and Core Standards, while providing 

teachers with integrated classroom tools to enhance their instructional 

effectiveness. The SAS portal also provides Pennsylvania educators with leading-edge networking 

technologies that create opportunities to communicate and collaborate with peers.  

This workshop engages participants in hands-on activities that guide them in exploring SAS and its 

portal and in determining which resources are most applicable to their own teaching and learning. 

The workshop is customized for an in-depth analysis of specific areas of study, depending on which 

aspects of SAS districts and their teachers wish to address, including:  

V Standards: Searchable databases of all Pennsylvania Academic and Core Standards and 

Assessment  

V Assessments: An assessment creator, as well as information on state exams and graduation 

requirements  

V Curriculum Framework: Long-Term Transfer Goals, Big Ideas, Essential Questions, 

Concepts and Competencies for all content areas 

V Instruction: Source for the Educator Effectiveness resources as well as a collection of videos 

and best practice strategies to meet needs of diverse learners 

V Materials and Resources: Searchable, aligned classroom resources, learning progressions, 

lesson plans, and a Voluntary Model Curriculum 

V Safe and Supportive Schools: An evidence-based framework for school and student safety, 

positive educational environment, and engagement 

V Teacher Tools: Classroom Diagnostic Tools (CDT), Curriculum Mapping, ePortfolio, 

Professional Development Communities, Publish Your Best, and Website Builder 
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STRENGTHENING CLASSROOM PRACTICE 

Outcome:  
Participants Design and Implement Research-Based Instructional 

Strategies 

FOCUS Instruction AUDIENCE 6-12 Teachers 
 

  
 

Educational scholarship indicates that the quality of the individual 
teacher is the single most important predictor of student achievement. 
At the same time, research has established significant effect sizes for 
the impact on achievement of specific instructional strategies when they 
are properly implemented. The implication of this body of evidence is 
that much can be done to improve student achievement through 
improving teachersô ability to adhere with fidelity to the implementation 
of certain evidence-based strategies. On the other hand, remaining 
current with the most recent scholarship is challenging.  

During this session, the OnHand Schools consultants focus on all 
teachers within a given department identified for attention by school 

administrators. First, the consultants conduct informal, non-evaluative walk-throughs to gain an 
overview of departmental practices. Second, the consultants conduct walk-throughs that are focused 
on determining the extent to which teachers are implementing the practices identified as critical by 
their administrators. Third, walk-throughs are followed by one-on-one debriefings during which 
teachers and consultants arrive at a consensus about what transpired in each observed class and 
consultants commend exemplary practices and recommend other research-based, high-yield 
instructional strategies. Finally, department-wide sessions are conducted promoting collaboration and 
sharing resources, reinforcing reading and writing across all content areas, and strengthening the 
areas of greatest need among all teachers. This process is carried out within the framework of the 
essential instructional shifts for ensuring classroom rigor identified by Robert Marzano and Michael 
Toth (http://www.marzanocenter.com/essentials/), John Hattie (http://visible-learning.org/john-hattie), 
and Charlotte Danielson (https://danielsongroup.org/charlotte-danielson/): 

V Identifying critical content   
V Previewing new content  
V Organizing students to interact with content  
V Helping students process content  
V Helping students elaborate on content   
V Helping students record and represent knowledge 
V Managing response rates with tiered questioning techniques  
V Reviewing content  
V Helping students practice skills, strategies, and processes  
V Helping students examine similarities and differences 
V Helping students examine their reasoning 
V Helping students revise knowledge 
V Helping students engage in cognitively complex tasks 

In addition to assisting teachers to replace certain strategies and to add others, this process will 
provide teachers with the practice necessary to identify for their supervisors evidence of their 
proficiency in using research-based practices at the time of their own Educator Effectiveness 
process.  

Associated EdInsight System Tool 

Curriculum Manager 
 

http://www.marzanocenter.com/essentials/
http://visible-learning.org/john-hattie
https://danielsongroup.org/charlotte-danielson/
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TEXT-DEPENDENT ANALYSIS  

Outcome: 
Participants Learn Strategies that Help Students Learn How to Use 

Information from Reading Passages as Support for Conclusions and 
Arguments 

FOCUS Assessment AUDIENCE PK-12 Teachers 
 

  
 

The Pennsylvania Core Standards define text-dependent 
analysis, or ñclose reading,ò as drawing evidence from 
literary or informational texts to support analysis, reflection, 
and research. Beginning in 2015, PSSA questions will 
begin to move beyond general reading comprehension to 
requiring the use of text-dependent evidence. According to 
Student Achievement Partners, founded by four National 
Common Core State Standards lead writers 
(http://achievethecore.org/), good text-dependent analysis 
questions cause students to do at least one of the 
following: 

V Analyze paragraphs on a sentence-by-sentence basis, and sentences on a word-by-word 
basis, to determine the role played by individual paragraphs, sentences, phrases, or words 

V Investigate how meaning can be altered by changing key words and why an author may 
have chosen one word over another 

V Prove each argument in persuasive text, each idea in informational text, each key detail in 
literary text, and observe how these build to a whole 

V Examine how shifts in the direction of an argument or explanation are achieved and the 
impact of those shifts 

V Question why authors choose to begin and end when they do 
V Note and assess patterns of writing and what they achieve  
V Consider what the text leaves uncertain or unstated  

Participants learn how to: 

V Use the latest research about how the brain learns to read 

V Select challenging and appropriate text 
V Analyze the textôs content and language ahead of time 
V Anticipate potential challenges the text may present for certain students 
V Write text-dependent questions that engage students in interpretive tasks 
V Lead rich and rigorous conversations, through the use of text-dependent questions, that keep 
students engaged with the textôs deeper meaning 

V Ensure reading activities stay closely connected to the text 

V Implement TDA-specific formative assessments to gather feedback 

In this session, OHS consultants: 

V Visit Reading/ELA classrooms to demonstrate instructional practices 
V Revisit, review, and reflect on classroom demonstrations with teachers  
V Collaborate with teachers to implement the demonstrated practices 
V Observe classroom instruction to assess implementation of practices 
V Debrief observations and establish a protocol for continuing the TDA process 

  

http://achievethecore.org/


 

Page 23 of 32 

WEBBôS DEPTH OF KNOWLEDGE (DOK)  

Outcome: 
Participants Analyze DOK to Increase Instructional Rigor 

FOCUS Assessment AUDIENCE PK-12 Teachers   
 

At the heart of twenty-first century teaching and learning is the 
need to increase the rigor in all classrooms for all students. 
With its emphasis on thought processes ð the ñhowò beyond 
the ñwhatò rooted in Benjamin Bloomôs taxonomy ð Norman 
Webb's Depth of Knowledge (DOK) paradigm facilitates 
development of local curricula and assessment regimes that 
promote classroom discourse aligned to the higher levels of 
cognitive demand reflected in the PA Core Standards. 

While Bloom's Taxonomy relies on the verb, Webb's DOK extends beyond the verb to what follows. 
ñCreate,ò for example, occupies a high rung on Bloomôs Taxonomy. However, asking students to 
ñcreateò a model of the human eye based on a textbook model requires little independent thinking 
and thus little or no transfer of knowledge. DOK challenges us to dig deeper. 

In this session, OHS consultants engage teachers in utilizing the DOK paradigm to analyze the 
cognitive demand and complexity ð the ñbrain sweatò ð in instructional activities and assessment 
tasks. They also discuss Webbôs criteria for such an analysis, leading to a working, results-oriented 
reassessment of local curricular alignment with the PA Core Standards and a re-evaluation of the 
formative assessments currently in place.   

Workshop participants also explore Karin Hessôs Cognitive Rigor Matrix, which applies Webbôs DOK 
levels ð Recall and Reproduction, Skills and Concepts, Strategic Thinking and Reasoning, and 
Extended Thinking ð to Bloomôs Cognitive Process Dimensions, with an emphasis on its use by 
classroom teachers and districts conducting alignment studies. In this way, participants are brought 
to understand the implications for DOK levels for assessment items, performance tasks, inquiry 
questions, eligible content, and standards. Finally, participants will be encouraged to lay plans for 
using Webbôs DOK as a rubric for constructing new quizzes and exams, developing discussion 
questions, and writing student learning outcomes tied to the PA Core Standards.  

Associated EdInsight System Tools: 

Assessment Builder 
Curriculum Manager   

 

 

 

 

 

  



 

Page 24 of 32 

LEADERSHIP AND ACCOUNTABILITY 

 

DIFFERENTIATED SUPERVISION 
Outcome: 

Participants Design a Differentiated Supervision Plan to Engage Teachers in Continuing 
Professional Learning 

EDUCATOR EFFECTIVENESS  
Outcome: 

Participants Identify and Collect Evidence of their Proficiency within the Context of the 
Danielson Framework for Teaching 

PRINCIPALSô INSTITUTE FOR LEADERSHIP, 
 LEARNING, AND RESULTS 

Outcome: 
Participants Study in a Blended-Learning Environment to Incorporate the Science and Art of 

Leadership into Daily Practice 

PROMOTING TEACHER ACCOUNTABILITY 
Outcome: 

Participants Learn to Use Coaching to Move Teachers Along the Continuum to Proficiency and 
to Establish Proficiency through Improvement Plans 

STUDENT LEARNING OBJECTIVES 
Outcome: 

Participants Write Initial Drafts of Student Learning Objectives (SLOs) as Part of the Educator 
Effectiveness Process  
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DIFFERENTIATED SUPERVISION 

Outcome: 
Participants Design a Differentiated Supervision Plan to Engage Teachers 

in Continuing Professional Learning 

FOCUS Leadership and 
Accountability 

AUDIENCE PK-12 Teachers & Administrators 
 

  

 

OnHand Schools delivers customized consultation and coaching as 
well as administrator training to districts and schools to connect 
curriculum and assessment with instruction and to support a 
Standards Aligned System. The PA Educator Effectiveness System, 
with its focus on instruction, is an integral part of such a system. 

Dr. Allan A. Glatthornôs Differentiated Supervision helped 
revolutionize formal evaluation, making teachers active participants. 
A practical strategy for successfully implementing the Educator 
Effectiveness System, differentiated supervision has enjoyed a 
resurgence as the solution for implementing the Educator 
Effectiveness System with fidelity. 

PDE has identified a supervision model consisting of two modes that 
result in the professional development of educators: Formal Clinical Observation and Differentiated 
Supervision. Formal Clinical Observation of the teacherôs practice is accomplished through formal 
and informal observations carried out in accord with research-supported best practices in Charlotte 
Danielson's Framework for Teaching. Differentiated Supervision recognizes the level of experience, 
effectiveness, and professionalism of teachers as well as the intensity and time commitment required 
by formal observation, engaging professional employees in the development of action plans for 
professional development that accord with their needs and interests.  

The primary focus of Differentiated Supervision is to improve teacher performance by providing: 

V Customized, direct help for new teachers 
V The appropriate level of support for experienced, proficient teachers 
V The more intensive support for inexperienced or at-risk teachers who might benefit from more 

structured supervisory interventions 

In this session, participants learn the specifics of planning, developing, and implementing 
Differentiated Supervision and how to engage teachers in their continuing professional development 
through: 

V Peer coaching 
V Self-directed action research 
V Formal clinical supervision 
V Team-focused or cooperative professional growth 
V Intensive supervision 
V Portfolio development  

Participants also examine ways to make the transition from the current teacher evaluation process to 
the new Educator Effectiveness System using the PDE Guidelines for Differentiated Supervision. 
Participants: 

V Review models of Differentiated Supervision that have been successfully implemented in 
other similar school districts 

V Plan a phased-in process 
V Establish a schedule for implementing the Differentiated Supervision Model 
V Create appropriate rubrics for each mode of supervision  
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EDUCATOR EFFECTIVENESS  

Outcome: 
Participants Identify and Collect Evidence of their Proficiency within the 

Context of the Danielson Framework for Teaching 

FOCUS Leadership & Accountability AUDIENCE PK-12 Teachers & Administrators 
 

  
 

Teachers benefit from an evaluation system that includes both 
formative supervision and summative evaluation procedures 
and outcomes. The adoption of Charlotte Danielsonôs 
Framework for Teaching (http://danielsongroup.org/charlotte-
danielson/) as the foundation for an educator effectiveness 
system in Pennsylvania has proven to be a practical way to 
operationalize this dynamic, for it provides for developing a 
common language for professional conversation and a useful 
structure for self-assessment and reflection on practice. Thus, 
the Framework may be used to prepare teachers new to the 
profession; to recruit and hire teachers; as guidance for 
experienced professionals; as a structure for focusing 

individual teacher and school improvement efforts; and for communication with the community at 
large. The purpose of this session is to introduce the Framework to teachers, demonstrate its 
relationship to the work of teaching, and engage them in identifying and collecting evidence of their 
proficiency, while guiding them toward becoming reflective practitioners, by:  

V Engaging them in a review of the research base that resulted in Danielson developing the 
Framework for Teaching  

V Defining and describing the four Framework domains, twenty-two components, and seventy-
six elements, plus the behaviors each comprises  

V Discussing the teacher and student behaviors that supervisors expect to observe in the 
classroom 

V Practicing matching teaching behaviors with all aspects of the Domains and providing 
rationale for each 

V Examining the research base offered by Robert Marzano (http://www.marzanoresearch.com/) 
and John Hattie (http://visible-learning.org/) relative to teacher effectiveness  

V Characterizing the qualities and behaviors of effective teachers and their influence on student 
achievement  

V Identifying data and evidence applicable to each of the Domains and how they demonstrate a 
teacherôs proficiency and support teachersô becoming reflective practitioners 

V Developing and initiating a system for organizing and collecting evidence of teacher 
proficiency and its relationship toward becoming reflective practitioners 

V Developing at least one practical strategy for each of the practices that are applicable to 
teachersô own content area and that can be used immediately with students to enhance 
student engagement  

V Developing at least five practical differentiated instruction activities that incorporate critical 
thinking applicable to teachersô own content area that can be used immediately with their 
students to enhance student engagement based on the work of Carol Tomlinson 
(http://www.caroltomlinson.com/)  

 

 

http://danielsongroup.org/charlotte-danielson/
http://danielsongroup.org/charlotte-danielson/
http://www.marzanoresearch.com/
http://visible-learning.org/
http://www.caroltomlinson.com/
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PRINCIPALSô INSTITUTE FOR LEADERSHIP, 
 LEARNING, AND RESULTS 

Outcome: 
Participants Study in a Blended-Learning Environment to Incorporate the 

Science and Art of Leadership into Daily Practice 

FOCUS Leadership and 
Accountability 

AUDIENCE PK-12 Administrators 
 

  
 

 Schools are worlds in which people live and work. Like any 
other social organization, the world of school has a system 
of power, defined and undefined structure, logic, ethics, and 
values which influence the way individuals behave or see 
the world, interpret it, and respond to it. The behavior of 
people at work in an educational organization, individually 
and as a group, is significantly shaped and molded by the 

social norms and expectations of the culture in the organization. This interplay between the individual 
and the social environment of the educational organization is key, and those who would be effective 
leaders must have a clear understanding of the dynamics of organizational behavior if they expect to 
be change agents. 

Leadership is both a science and an art. Anchored in practice, leadership must be fostered, 
observed, assessed, and reformed if it is to be credible and effective. A Principalsô Institute for 
Leadership, Learning, and Results (P.I.L.L.A.R.) can help to meet these challenges through an 
innovative alternative to continuing education for PK-12 administrators, providing up to 180 Act 45 
credit hours over two years. P.I.L.L.A.R is being developed in partnership with Intermediate Unit 1 in 
the IU 1 Moodle Platform. There is a cost for these courses but once complete, participants receive 
Act 45 continuing education credits. 

P.I.L.L.A.R. is made up of four stand-alone courses: 

V Leadership and Instruction 
V Leadership and Curriculum 
V Leadership in Assessment and Data Usage 
V Leadership in Managerial Roles 

 
 The courses focus in turn on these leadership areas while offering instruction in each of them to 
ensure continuity through a spiraling design. Each addresses the PA Core Leadership Standards:  

V Leader as Strategic Planner For Student Success 
V Leader as Architect Of Standards Based Reform 
V Leader as Data-Informed Decision Maker 

P.I.L.L.A.R.ôs research-based, practical professional development results in the creation of a school 
culture focused on student achievement through blended learning that combines face-to-face 
interactions with the MOODLE (Modular Object-Oriented Dynamic Learning Environment) online 
classroom. The experience respects participantsô time constraints while providing experiences and 
skills they may readily apply in their daily practice. Each of the seven-week courses adhere to the 
same design: Fourteen hours of asynchronous online study that includes feedback from colleagues 
through an online discussion forum, plus sixteen hours of job-embedded practical application, the 
latter proposed and carried out by the principals themselves. Participants may also choose to engage 
in one-on-one coaching options. Currently, there are four stand-alone courses but starting in 2017 
these courses will be grouped into a larger 2-year program to meet the needs of the Act 45 
continuing education credits 
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PROMOTING TEACHER ACCOUNTABILITY 

Outcome: 
Participants Learn to Use Coaching to Move Teachers Along the 
Continuum to Proficiency and to Establish Proficiency through 

Improvement Plans 

FOCUS Leadership and 
Accountability 

AUDIENCE PK-12 Administrators 
 

  
 

Coaching to Enhance Teacher Proficiency and 
Continued Growth 

Even though principals are practiced in making 
classroom observations, they may find it difficult to 
provide useful, relevant, constructive, timely feedback 
to teachers.  

OnHand Schools assists principals in applying 
Danielsonôs Framework for Teaching and in 
developing strategies for gathering objective evidence 
necessary for providing feedback and formulating 
recommendations for improving instruction. Principals 
learn to clarify their observations and reach consensus 

with their teachers through an interactive and collaborative question-and-answer process. Coaching 
includes an introduction to research-based instructional strategies influencing student achievement 
as exemplified in the scholarship of Robert Marzano and John Hattie.    

Coaching to Establish Proficiency through Improvement Plans 

Principals are often challenged by a small number of teachers who either will not or cannot teach 
effectively. Especially difficult is collecting and documenting evidence substantiating the need for an 
improvement plan and fulfilling the due process requirements of the Pennsylvania Public School 
Code.        

OnHand Schools assists principals in carrying out a protocol ensuring that improvement plans are 
properly initiated and implemented, that adequate documentation is gathered and maintained, and 
that principals are fully prepared to assign the Failing rating that may be necessary in a small number 
of cases.  
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STUDENT LEARNING OBJECTIVES 

Outcome: 
Participants Write Initial Drafts of Student Learning Objectives (SLOs) as 

Part of the Educator Effectiveness Process 

FOCUS Leadership and 
Accountability 

AUDIENCE PK-12 Teachers & 
Administrators 
 

  
 

Pennsylvaniaôs new Educator Effectiveness System is 
made up of four categories of data that combine to form 
a summative rating for every teacher: Observation Data, 
Building-Level Data, Teacher-Specific Data, and 
Elective Data. Elective Data, which represents 20 
percent of a teacherôs final rating, are defined for each 
teacher through the Student Learning Objective (SLO) 
process, which the Pennsylvania Department of 
Education defines as a process to document a measure 

of educator effectiveness based on student achievement of content standards. The SLO process is a  
way of: 

V Establishing specific goals related to student performance on defined measures of content 
V Measuring progress toward achieving those content goals 
V Setting the dates for conducting those measures and reporting results 
V Stating how each measure of student growth will be incorporated in a teacherôs summative 

rating 

This session must be preceded by districts deciding whether they will create district-wide, school-
wide, department-level, or grade-level SLOs. Participants will then be in a position to review the SLO 
process and use student data gathered from the EdInsight Data Window to identify student groups 
and establish baseline data. They then write first drafts of their SLOs and, after sharing them with 
colleagues, post them on the SLO Manager within the EdInsight Instructional Management System.   

 
 Associated EdInsight System Tool: 

SLO Manager in the Data Window  
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LOGISTICS 
 

 

 

Error! Reference source not found. 

IMPLEMENTING THE EDINSIGHT INSTRUCTIONAL MANAGEMENT SYSTEM 
Outcome:  

Participants Gain Proficiency in the Use of the EdInsight System Tools 
 

PRICING GUIDE 
Supporting Administrators and Teachers as Life-Long Learners 
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IMPLEMENTING THE EDINSIGHT INSTRUCTIONAL 
MANAGEMENT SYSTEM 

Outcome:  
Participants Gain Proficiency in the Use of the EdInsight System Tools 

FOCUS Logistics AUDIENCE PK-12 Administrators and Teachers   

OnHand Schools offers a continuum of 

customized professional development based 

on district needs, whether those needs focus 

on content, as in the modules described above, or on process, as described below.  

Depending on teachersô familiarity with the suite of data management tools known as EdInsight, OHS 

offers hands-on training in the use of each of the suiteôs components which, taken together, ensures 

the seamless connection of curriculum, assessment, and instruction.  

Assessment Builder allows teachers to build quizzes and other assessment instruments using 

custom-made questions or questions from the OHS item bank. The module also allows teachers to 

administer assessments online and receive immediate results for individual students and/or their entire 

class. 

Curriculum Manager is a repository for writing, organizing, and storing curriculum maps, connecting 

curriculum to the PA Core Standards and/or the National Common Core Standards, all while 

integrating best practices across units, topics, and lesson plans. 

Data Window is a graphical, roles-based data-analysis system that allows teachers and administrators 

to examine and interpret data in order to make informed instructional decisions based on a 

comprehensive collection of student data. The Data Analyzer, is an ad-hoc report writer for power 

users that produces rich data sets at the student level without programming.  

Lesson Planner is an easy-to-use tool enabling teachers to quickly build lessons that connect directly 

to the districtôs curriculum as part of an integrated system for ensuring appropriate scope and 

sequence and standards coverage.  

Response to Instruction and Intervention Manager allows RTI teams to manage the flow of 

information necessary to schedule team meetings, assess studentsô needs using customized data sets, 

assign interventions, track progress, and communicate outcomes to team members.  
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PRICING GUIDE 

Supporting Administrators and Teachers as Life-Long Learners 

NUMBER OF CONSULTANTS *DAILY FEE NUMBER OF PARTICIPANTS 

1 OHS Consultant $1,500 Up to 20 

2 OHS Consultants $2,500 21-40 

3 OHS Consultants 

 

$3,750 41-60 

*Addition cost where overnight travel is involved can be negotiated  

   

OnHand Schools is pleased to offer customized learning opportunities in 

addition to those described in this brochure. For scheduling and other 

information, please write to 

support@onhandschools.com 

mailto:support@onhandschools.com

